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Abstract  

 
This study examines presentations as an active learning strategy that can increase 
student engagement and confidence in speaking English. Although many studies have 
examined online learning, few have compared students' perceptions of Zoom 
presentations and in-person presentations in relation to increased confidence. This 
study aims to reveal students' perceptions of both forms of presentations, compare 
their advantages and disadvantages, and identify factors that influence confidence 
when speaking. The method used is descriptive qualitative with a population of 
students in the English Education Study Program (56 students) and a purposive sample 
who have presentation experience. Data were collected through a Likert questionnaire 
and in-depth interviews with 10 selected participants. Questionnaire analysis used 
descriptive statistics, while interview data were analyzed qualitatively through data 
reduction, presentation, and conclusion drawing. The findings show that presentations 
via Zoom can increase confidence for some participants because they reduce anxiety 
and are supported by technological features, despite being limited by technical 
problems and nonverbal interaction. Meanwhile, in-person presentations are more 
effective in training speaking skills, courage, and direct interaction with lecturers and 
classmates. The main factors that influence confidence are mastery of the material, 
support from the learning environment, and previous presentation experience. In 
conclusion, both forms of presentation complement each other, and integrating them 
into English language learning can provide a more holistic approach to improving 
participants' speaking confidence, communication skills, and adaptation in various 
communication situations. 

 
Keywords: Zoom presentations, In-person presentations, Confidence, English speaking 
skills. 
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A. Introduction 
 

Presentation is one of the active learning strategies that encourage students to be directly 
involved in the learning process (Nguyen et al., 2021). Unlike the one-way lecture method, 
presentations train students to think critically, convey ideas orally, and develop communication 
skills (Novia et al., 2024). In the context of learning English as a foreign language, presentations 
are an effective means of speaking practice and help increase self-confidence (Waluyo & Rofiah, 
2021). The experience of public speaking not only strengthens speaking competence, but also 
prepares students for academic and professional demands that require good presentation skills, 
as well as broader life skills such as teamwork, creativity, and adaptability in diverse contexts. In 
addition, the practice of delivering presentations provides opportunities for learners to engage 
actively with content, reflect on their own understanding, and build the confidence needed to 
communicate effectively in both academic and real-world situations. 

With the development of information technology, online learning has become more 
widespread in higher education, especially since the COVID-19 pandemic (Fauzi, 2022). Zoom is 
the main platform that supports remote interaction through features such as screen sharing, chat, 
and breakout rooms, which encourages active student participation (Lee, 2021). However, 
challenges such as Zoom fatigue, connection constraints, and limited non-verbal interactions 
often arise. Issues of privacy and surveillance are also a concern for users. In language learning, 
online mode changes the communication pattern between lecturers and students (Martyushev et 
al., 2021). Therefore, its effectiveness depends largely on the readiness of the technology as well 
as the teaching and communication strategies used. In addition, online presentations and 
discussions require students to adapt their communication style, manage time effectively, and 
make use of digital features to engage their classmates (Santiago Jr et al., 2021). While online 
platforms provide flexibility and expand opportunities for learning beyond geographical 
boundaries, they also highlight the need for digital literacy, self-regulation, and innovative 
pedagogical approaches. These factors demonstrate that although online learning offers many 
advantages, its success in supporting language learning depends on how well both lecturers and 
students can optimize the available tools and overcome the challenges of virtual interaction. 

Several studies show that presentasi via Zoom as an active learning strategy are effective in 
increasing participant engagement and understanding. Kwangmuang et al, ( 2021), in their 
research, highlight that this activity creates an interactive learning atmosphere, trains reflective 
thinking skills, and conveys ideas in a structured manner. Ebrahimi et al, (2021), state that self-
assessment and peer evaluation have also been proven to encourage participants' metacognitive 
awareness. Al-khresheh (2024); Sirisrimangkorn ( 2021), further emphasize that presentasi via 
Zoom not only enhance academic performance but also develop essential skills such as critical 
thinking, problem-solving, and effective communication. Nurhadi et al, (2024) Said that In 
language learning contexts, this strategy is particularly valuable, as it allows participants to 
practice speaking, organize their thoughts in the target language, and receive immediate feedback 
from instructors and classmates. Moreover, presentasi via Zoom cultivate learner autonomy by 
requiring participants to take responsibility for preparing content, managing time, and reflecting 
on their own performance, while also fostering collaboration and peer support. These findings 
confirm that presentasi via Zoom play an important role in supporting learning outcomes, 
including in language learning, by combining cognitive, social, and communicative aspects that 
contribute to overall participant development. 

The use of Zoom in higher education has increased rapidly since the sudden transition to 
learning via Zoom due to the pandemic. Shu & Gu, (2023) state that features such as chat and 
screen sharing enrich learning, but long synchronous sessions cause fatigue. Risma, (2021); Jones, 
(2025) also note that in English language learning, learning via Zoom facilitates speaking practice, 
although technical constraints and limited nonverbal interaction remain obstacles. D’Andrea et 
al, (2024); Kuzheliev et al, (2023) reveal that in conflict areas such as Ukraine, Zoom helps 
maintain the continuity of education, highlighting the importance of adequate infrastructure and 
policy support. Moreover, Peper et al, (2021) emphasize that learning via Zoom requires 
participants to adapt to new communication patterns, develop digital literacy, and manage time 
effectively to remain actively engaged. The platform also allows for interactive activities such as 
discussions, collaborative exercises, and presentasi via Zoom, which contribute to improving 
language skills and building participants’ confidence in using English. 
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Recent research shows that the use of Zoom in English language learning contributes to 
increased participant engagement and confidence in speaking skills through interactive features 
such as discussions and presentasi via Zoom. However, the phenomenon of Zoom fatigue states 
that other factors, such as prior e-learning experience, camera use, and unequal access to 
technology, also affect learning effectiveness. Furthermore, Millán et al, (2023); Kim et al, (2021) 
note that the success of learning via Zoom is not solely determined by technological aspects, but 
is also greatly influenced by participants' psychological readiness, motivation, and social 
interaction skills. In line with this, Fapohunda & Adediji, (2024); Joia & Lorenzo, (2021)  
emphasizes that the application of an inclusive and sustainable approach is essential to support 
the effectiveness of learning via Zoom. Moreover, careful planning of activities, the integration of 
collaborative tasks, and continuous feedback through presentasi via Zoom can further enhance 
learning outcomes and help participants develop autonomy, communication competence, and 
resilience in navigating digital learning environments. 

Although many studies address online learning, not many have specifically compared 
participants' perceptions of presentasi via Zoom and in-person presentations (Vandenberg & 
Magnuson, 2021). Most studies focus more on the technical aspects or general effectiveness of 
online learning, rather than on its impact on self-confidence (Ardıç, 2021). In fact, in English 
language learning, self-confidence plays a crucial role in determining oral communication skills 
and is strongly influenced by the presentation environment, social interaction, and opportunities 
for feedback (Ghafar, 2023). Students’ comfort level, familiarity with the platform, and peer 
engagement can all shape their confidence when delivering a presentation, whether in-person or 
via Zoom (Richards, 2023). Therefore, there is a need for an in-depth study on how these two 
forms of presentation are perceived by participants in building self-confidence, to fill the gap in 
previous research and provide practical insights for enhancing presentation-based learning 
strategies in English language classrooms. 

This study aims to reveal participants' perceptions of presentasi via Zoom and in-person 
presentations in learning English, particularly in relation to increasing confidence in speaking. In 
addition, this study compares the advantages and disadvantages of each presentation mode based 
on participants' experiences and engagement during the learning process. By examining these 
perceptions in greater detail, the research seeks to identify the factors that contribute to effective 
presentation practices, such as interaction patterns, technological support, and peer feedback. 
Understanding these perceptions more deeply is expected to provide practical recommendations 
for the development of learning methods that are more adaptive, student-centered, and aligned 
with both the affective and academic needs of participants in the digital era. Ultimately, the 
findings aim to inform educators, curriculum designers, and policymakers about strategies that 
can enhance speaking skills, build self-confidence, and optimize the integration of digital tools 
like Zoom in language learning. 

 
B. Methodology 

 
This study uses a descriptive method with a qualitative approach. This approach was chosen 

because it is suitable for describing and understanding participants' perceptions of two forms of 
presentation, namely presentations via Zoom and In-person presentations, particularly in the 
context of increasing confidence when speaking in English. According to (Khan, 2014), the 
qualitative approach aims to understand phenomena or perspectives from the participants' point 
of view, while (Lim, 2025) explains that this approach is used to describe and interpret 
experiences based on patterns and meanings that emerge from tsshe data. By using this method, 
the study was able to capture the complexity of the participants' experiences, including their 
emotions, thoughts, and interactions during the presentation process. This approach also allowed 
for the collection of rich and detailed information through instruments such as questionnaires 
and interviews, providing a deeper understanding of the factors that influence participants' 
confidence and engagement. 

The population of this study consisted of 56 students majoring in English Education at 
Universitas Muhammadiyah Mataram, who were in their 3, 5, and 7 semesters. The sample was 
selected using purposive sampling, which is a sampling technique based on specific criteria. The 
criteria were students who had taken courses focusing on speaking skills, such as public speaking, 
because they were considered to have experience in giving presentations both online and face-
to-face. The selection of participants with relevant experience ensured that the data collected 
reflected informed perceptions of both forms of presentation. The involvement of students from 
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various semesters also provided a broader perspective, as they had different levels of comfort 
and experience in the context of public speaking. 

Data was collected through questionnaires and in-depth interviews. The questionnaire was 
designed to measure participants' perceptions of the effectiveness of Zoom presentations and In-
person presentations in increasing their confidence in speaking English, using a five-point Likert 
scale: strongly agree, agree, neutral, disagree, and strongly disagree. The questionnaire 
statements were divided into several sections: numbers 1–10 concerned perceptions of online 
presentations via Zoom, 11–20 concerned perceptions of In-person presentations, 21–25 
concerned comparisons of perceptions of Zoom vs. In-person presentations, and 26–30 
concerned factors that influence confidence in speaking. To strengthen the questionnaire data, 
In-person interviews were conducted with 10 participants selected purposively R1–R10, which 
were recorded to ensure the accuracy and completeness of the answers and to capture their 
experiences, thoughts, and reflections on the advantages and challenges of each form of 
presentation. he research procedure is show in Figure 1. 

 

 
Figure 1. Research Procedure 

 
The questionnaire data were analyzed using descriptive statistics to determine general 

trends in participants' perceptions. Meanwhile, according to Ningi, (2022) Miles, Huberman, and 
Saldana (2014), interview data was analyzed using qualitative analysis techniques which 
included data reduction, data presentation, and drawing conclusions. In the data reduction stage, 
researchers selected, simplified, and focused on data relevant to the research topic, as well as 
removed parts of the transcript that were not directly related to participants' perceptions of 
Zoom and In-person presentations in building self-confidence. The remaining data was then 
systematically organized and presented to identify patterns, recurring themes, and relationships 
between participants' experiences. This stage allows researchers to gain a clearer understanding 
of the factors that influence confidence during presentations as well as the specific advantages 
and challenges of each format. Conclusions are drawn based on the interpretation of the compiled 
data, integrating findings from questionnaires and interviews to provide a comprehensive picture 
of participants' perceptions and support practical recommendations in presentation-based 
English language learning. 

 
C. Findings and Discussion  
 
Findings 

The following data is the result of responses collected from a Likert scale questionnaire that 
was distributed to 56 students to determine their perceptions of the use of podcasts as a medium 
for learning English. The questionnaire included 30 statements. Respondents provided responses 
by selecting one of five categories: 5 for strongly agree (SA), 4 for agree (A), 3 for neutral (N), 2 
for disagree (D), and 1 for strongly disagree (SD). This Likert scale allowed the researchers to 
quantify participants’ attitudes and opinions in a structured manner, making it possible to 
analyze the overall trends and identify specific areas where participants strongly agreed, 
disagreed, or were neutral. By converting responses into numerical values and percentages, the 
study can systematically compare perceptions across different statements, providing a clear and 
comprehensive overview of students’ experiences and viewpoints regarding the use of podcasts 
in learning English. The data also serves as a foundation for further analysis, including 
comparisons with other learning activities such as presentasi via Zoom and In-person 
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presentations, to explore how different instructional methods influence students’ engagement 
and confidence in language learning.    

 The results are presented in the form of percentages for each category for each statement. 
The following data analyzing students' perceptions of online presentations via Zoom are shown. 

Table 1 
 Perceptions of Online Presentations via Zoom 

  Responses 
No Statement SA A N D SD 
1 I feel more confident when presenting via 

Zoom 
12,7% 38,2% 32,7% 14,5% 3,6% 

2 Presenting via Zoom makes it easier for me 
to convey my ideas in English. 

10,9% 40% 27,3% 21,8% 1,8% 

3 I feel anxious when speaking in Zoom 
presentations. 

1,8% 32,7% 29,1% 30,9% 7,3% 

4 Zoom features (such as screen sharing and 
chat) help me convey my material better. 

12,7% 41,8% 38,2% 3,6% 3,6% 

5 The online environment makes me more 
comfortable speaking in English 

7,3% 45,5% 30,9% 12,7% 3,6% 

6 I feel my speaking skills have improved 
through Zoom presentations. 

5,5% 34,5% 43,6% 10,9% 5,5% 

7 I find it difficult to interact with my 
classmates during presentations via Zoom. 

7,3% 50,9% 27,3% 16,4% 3,6% 

8 I am better able to control my nervousness 
when presenting via Zoom than In-person. 

16,4% 41,8% 20% 18,2% 3,6% 

9 I can convey my arguments more clearly 
during presentations via Zoom. 

5,5% 47,3% 30,9% 14,5% 3,6% 

10 I often experience technical difficulties that 
affect my confidence during Zoom 
presentations. 

12,7% 43,6% 30,9% 10,9% 3,6% 

 
Based on Table 1, students' perceptions of presentasi via Zoom show varied experiences. 

Most respondents, 38.2% agree and 12.7% strongly agree, feel more confident when presenting 
online, and 40% agree and 10.9% strongly agree that this medium makes it easier for them to 
convey ideas in English. However, anxiety is still felt by some students, with 32.7% agreeing and 
29.1% neutral to this statement, indicating that nervousness remains a factor even in a virtual 
environment. Zoom features, such as screen sharing and chat, are considered helpful for 
delivering material, with 41.8% agree and 12.7% strongly agree, and the online environment 
makes many students more comfortable using English, with 45.5% agree and 7.3% strongly 
agree. Despite these positive aspects, the improvement in speaking skills has not been felt evenly, 
as most respondents 43.6% remain neutral. Other challenges that emerged include difficulties 
interacting with classmates 50.9% agreed and technical issues that often affected confidence 
43.6% agreed and 12.7% strongly agreed. These findings suggest that while presentasi via Zoom 
can enhance confidence and ease of communication for many participants, there are still 
limitations related to engagement, skill development, and technical reliability that need to be 
addressed to maximize its effectiveness in language learning. 

Based on the interview results, when asked, “How do you feel when giving a presentation via 
Zoom, and do Zoom's features help you in delivering the material?”, respondents stated that 
presenting via Zoom made them more confident and calm, and that features such as screen 
sharing and chat were helpful. This can be seen from the following statements from several 
respondents: 

R1 : “I feel more confident when giving presentations via Zoom because I am not In-person 
with the participants. In addition, Zoom features, such as screen sharing to display PPT files 
containing materials, are very helpful in delivering presentations.” 
R2 : "I feel calmer and less nervous compared to In-person presentations. In addition, Zoom 
features such as screen sharing and chat boxes are very helpful in delivering the material 
smoothly." 
R3 : “I feel more comfortable and flexible when delivering a presentation through Zoom 
compared to In-person presentations. Moreover, the features available on Zoom greatly assist 
in presenting the material smoothly.” 
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R6 : “When giving presentations via Zoom, I feel very confident because I am not In-person 
with the participants. In addition, Zoom features, such as screen sharing, are very helpful in 
delivering the material.” 
R9 : “Zoom makes it easier to deliver material, but its effectiveness is not equal to In-person 
presentations. Although Zoom features are very helpful, participants' understanding can be 
limited due to constraints such as network or other technical issues.” 
The analysis of data on students' perceptions of in-person presentations is shown in Table 

2. 
Table 2 

 Perceptions of In-person Presentations 
  Responses 

No Statement SA A N D SD 
11 In-person presentations help me build more 

confidence 
20% 58,2% 18,2% 3,6% 1,8

% 
12 I feel more nervous when doing in-person 

presentations in front of the class. 
10,9% 40% 36,4% 10,9% 7,3

% 
13 Direct interaction with the lecturer and 

classmates helps me speak more confidently 
21,8% 63,6% 18,2% 0% 1,8

% 
14 I am better able to express myself and use 

body language during In-person 
presentations 

20% 60% 20% 1,8% 1,8
% 

15 I feel my public speaking skills have 
improved through In-person presentations 

9,1% 58,2% 27,3% 5,5% 1,8
% 

16 I often lose focus when speaking in front of 
the class 

12,7% 36,4% 41,8% 9,1% 1,8
% 

17 The direct support of my classmates helps 
boost my confidence 

16,4% 52,7% 25,5% 7,3% 1,8
% 

18 I can answer my classmates' questions more 
fluently during in-person presentations. 

14,5% 58,2% 29,1% 5,5% 1,8
% 

19 I feel more motivated to prepare my material 
when I have to present live 

21,8% 52,7% 21,8% 1,8% 3,6
% 

20 The classroom atmosphere makes me more 
enthusiastic about presenting. 

9,1% 45,5% 41,8% 0% 5,5
% 

 
Based on Table 2, students' perceptions of In-person presentations show a positive trend. 

Most respondents, 58.2% agree and 20% strongly agree, feel more confident, although some still 
admit to feeling more nervous when speaking directly in class, with 40% agreeing and 10.9% 
strongly agreeing. Interaction with lecturers and classmates is considered very helpful, with 
63.6% agreeing and 21.8% strongly agreeing, as is peer support, which contributes to increasing 
self-confidence, with 52.7% agreeing and 16.4% strongly agreeing. In-person presentations were 
also considered to improve public speaking skills, with 58.2% agreeing and 9.1% strongly 
agreeing, and to motivate students to prepare their material more seriously, with 52.7% agreeing 
and 21.8% strongly agreeing. However, some students still face obstacles in the form of 
nervousness and loss of focus during classroom presentations, with 36.4% agreeing and 12.7% 
strongly agreeing. These findings suggest that while In-person presentations are generally 
effective in boosting confidence, engagement, and preparation, challenges such as anxiety and 
distraction remain, highlighting the need for strategies that help students manage nervousness 
and maintain focus during live presentations. Additionally, the positive impact of peer interaction 
and lecturer support underscores the social dimension of in-person learning, which plays a 
crucial role in fostering students’ communication skills and self-assurance in a classroom setting. 
This can be seen from the following statements from several respondents: 

Based on the results of interviews related to in-person presentations, when asked, “In your 
opinion, do in-person presentations help improve your public speaking skills? Why?”, all 
respondents revealed that presenting directly in front of their classmates was beneficial in 
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improving their public speaking skills. This can be seen from the following statements from 
several respondents: 

R1 : “In my opinion, in-person presentations can improve public speaking skills because they 
provide an opportunity to train the mind and build courage in speaking directly in front of 
classmates.” 
R2 : “In my opinion, in-person presentations can help improve public speaking skills because 
they allow me to communicate directly with my classmates, thereby minimizing 
misunderstandings.” 
R4 : “in-person presentations can improve public speaking skills because they allow us to 
share information and communicate directly with participants.” 
R8 : “I believe that live presentations are more effective for public speaking because, in 
addition to speaking, we also learn to interact, answer questions, and respond to feedback 
from classmates directly.” 
R10 : “Of course, in-person presentations can help hone public speaking skills because they 
provide an opportunity to test our mental strength and reduce shyness when speaking in 
public.” 

Data analysis was conducted on students' perceptions of the comparison between 
presentations via Zoom and In-person presentations, as shown in Table 3. 

Table 3 
 Perception Comparison: Zoom vs In person 

  Responses 
No Statement SA A N D SD 
21 I feel more confident when giving 

presentations via Zoom than in-person. 
7,3% 41,8% 38, 

2% 
14.5% 3,6% 

22 I feel I can perform better in person than via 
Zoom 

14,5% 56,4% 25,5% 7,3% 1,8% 

23 Online and in person presentations both help 
boost my confidence 

20% 49,1% 29,1% 5,5% 1,8% 

24 I find the challenges of online and in-person 
presentations different but equally beneficial 

16,,4
% 

54,5% 23,6% 3,6% 3,6% 

25 I am more comfortable delivering 
presentations In-person 

16,4% 50,9% 25,5% 3,6% 3,6% 

 
Based on Table 3, students' perceptions show variations in experience between presentasi 

via Zoom and in-person presentations. Most respondents, 41.8% agree and 7.3% strongly agree, 
feel more confident during online presentations than in-person presentations, although 14.5% 
disagree. Conversely, the majority of students, 56.4% agree and 14.5% strongly agree, claimed to 
perform better in in-person presentations. In addition, 49.1% agree and 20% strongly agree that 
both types of presentations, online and in person, are equally capable of boosting confidence. 
Most respondents, 54.5% agree and 16.4% strongly agree, also believe that the challenges of both 
types of presentations are different but equally beneficial. Finally, the majority of students, 50.9% 
agree and 16.4% strongly agree, feel more comfortable giving in-person presentations. These 
findings suggest that while presentasi via Zoom can provide a supportive and less intimidating 
environment for some students, in-person presentations offer stronger opportunities for direct 
interaction, immediate feedback, and engagement with classmates and lecturers. Overall, the 
results indicate that both modes have unique strengths and challenges, and a combination of 
online and in-person presentations may provide the most balanced approach to enhancing 
students’ confidence, performance, and overall public speaking skills in English. 

Based on the results of interviews related to online and in-person presentations, when asked, 
“In your opinion, do you feel more confident when presenting online or in-person? Why?”, 
respondents shared a variety of experiences. Some students feel more confident in person 
presentations because they can interact directly with their classmates, which makes them feel 
more engaged and comfortable during the presentation. This is evident in the following 
statements from several respondents: 

R1 : “I feel more confident when giving presentations via Zoom because I am not directly 
facing my classmates, so I can be more relaxed when delivering the presentation material.” 
R2 : “I feel more confident when giving presentations via Zoom because I am not face to face 
with my classmates, so I can be calmer and am not as afraid of making mistakes when 
speaking.” 
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R4 : “In-person presentations make me more confident because they give me the opportunity 
to interact directly and explain the material clearly to participants..” 
R5 : “I feel more confident when giving In-person presentations because it motivates me to 
prepare my material more thoroughly. On the other hand, presentations via Zoom tend to 
make it easier to rely on notes or cheat sheets when delivering the material..” 
R10 : “I feel more comfortable giving In-person presentations because I can feel the response 
from my classmates directly, making it easier to know whether they understand the material 
being presented.” 

Next, an analysis of the data on students' perceptions of the factors that influence confidence 
in speaking was conducted, as shown in Table 4. 

Table 4 
Factors Influencing Confidence in Speaking 

  Responses 
No Statement SA A N D SD 
26 The support of lecturers and friends makes 

me more confident when speaking 
23,6% 50,9% 25,5% 0% 1,8

% 
27 Mastery of the material influences my 

confidence in presentations 
29,1% 56,4% 14,5% 0% 1,8

% 
28 Previous presentation experience influences 

my confidence 
23,6% 56,4% 16,4% 5,5% 1,8

% 
29 The quality of my internet connection 

influences my confidence In-person 
presentations 

18,2% 49,1% 32,7% 0% 1,8
% 

30 My confidence increases as I frequently 
present in English 

27,3% 65,5% 7,3% 0% 1,8
% 

 
Based on Table 4, the factor that most influences students' confidence in speaking is mastery 

of the material, with the majority of respondents 56.4% agree and 29.1% strongly agree stating 
that this has a significant influence, as full understanding of the content enables students to 
explain ideas clearly, avoid hesitation, and respond effectively to questions. Support from 
lecturers and friends is also an important factor, with 50.9% agreeing and 23.6% strongly 
agreeing that such encouragement creates a positive learning environment where students feel 
valued and motivated to perform better. In addition, previous presentation experience was 
reported to have a positive influence, with 56.4% agreeing and 23.6% strongly agreeing, which 
shows that repeated opportunities to present can help students gradually overcome anxiety and 
build self-assurance, although a small proportion 5.5% did not perceive significant improvement. 
Technical factors also contributed, as the quality of the internet connection affected students' 
confidence in online presentations, with 49.1% agreeing and 18.2% strongly agreeing, indicating 
that technological readiness plays an essential role in ensuring smooth delivery and reducing 
distractions. Finally, the majority of respondents 65.5% agree and 27.3% strongly agree believe 
that frequent practice of presentations in English can significantly increase their confidence, 
highlighting the importance of consistent training and practice as an effective way to internalize 
speaking skills, improve fluency, and reduce nervousness. Overall, these findings demonstrate 
that students’ confidence is shaped not only by personal competence, but also by external 
support, prior experiences, technical conditions, and continuous practice.  

Based on the results of interviews related to confidence in presentations, when asked, “In 
your opinion, what factors most influence your confidence when giving a presentation?”, most 
respondents emphasized that mastery of the material was the most influential factor. In addition, 
support from lecturers and classmates, as well as effective public speaking skills, also contribute 
positively to confidence. This can be seen from the following statements from several 
respondents: 

R3 : “I feel more confident when I have mastered the material to be presented.” 
R5 : “My confidence increases when I have mastered the material, deliver it with clear and 
structured grammar, and see the responses of my classmates and lecturers that indicate they 
understand my delivery.” 
R7 : “Public speaking skills are the main factor that affects my confidence, because fluency in 
speaking makes me feel more confident when delivering the material.” 
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R8 : “The first factor is positive responses from classmates and lecturers, while the second 
factor is our mastery of the material to be delivered.” 
R10 : “The main factors influencing my confidence during presentations are mastery of the 
material and effective delivery methods.” 
 

Discussion 
This discussion aims to explain in more depth the research findings regarding students' 

perceptions of online presentations via Zoom and in-person presentations in increasing their 
confidence in speaking English. Confidence is a crucial aspect of oral communication competence, 
affecting fluency, accuracy, and students’ willingness to actively participate in class (Ghafar, 2023; 
Novia et al, 2024). Thus, this analysis addresses the research questions and provides a 
comprehensive understanding of the advantages and challenges of both presentation forms, as 
well as their pedagogical implications for English learning in higher education. 

The research findings show that online presentations via Zoom provide a different 
experience compared to In-person presentations. Some students feel more confident using Zoom 
because they do not have to face classmates directly, which reduces nervousness and fear of being 
judged (Nguyen et al., 2021; Shu & Gu, 2023). Features such as screen sharing, chat, and breakout 
rooms support the smooth delivery of material and encourage interaction in a less intimidating 
way (Kwangmuang et al., 2021; Lee, 2021). For example, the use of visual aids during screen 
sharing helps students stay focused and organized. However, confidence can be disrupted by 
technical obstacles such as unstable internet networks, which can cause delays, interruptions, 
and loss of important pointsm (Jones, 2025; Risma, 2021). Limited non-verbal interaction also 
reduces communication richness, as students cannot fully utilize gestures, facial expressions, or 
eye contact to emphasize their message (Martyushev et al., 2021). These findings align with 
previous studies emphasizing that online learning’s effectiveness depends on technological 
readiness and the pedagogical strategies employed (Fapohunda & Adediji, 2024; Kim et al., 2021; 
Millán et al., 2023). 

In contrast, in-person presentations significantly train students' courage and public speaking 
skills. Direct interaction with lecturers and classmates has been shown to increase self-
confidence through verbal and non-verbal support, such as nodding, smiling, or asking questions 
(Ghafar, 2023; Novia et al., 2024). Immediate feedback allows presenters to adjust their delivery 
in real time, and the opportunity to use body language and facial expressions freely enhances 
clarity and impact. Nevertheless, challenges such as nervousness, stage fright, and loss of focus 
remain (Ardıç, 2021; Vandenberg & Magnuson, 2021). These findings indicate that in-person 
presentations play a critical role in building confidence and improving speaking skills, requiring 
mental preparedness and resilience. 

Furthermore, students’ confidence is influenced by mastery of the material, support from 
lecturers and classmates, and previous presentation experience (Kwangmuang et al., 2021; 
Nguyen et al., 2021; Novia et al., 2024). Mastery of content is the dominant factor, as students feel 
more confident when they understand the material thoroughly. Repeated presentation 
experience, both via Zoom and in-person, helps refine speaking style, improve time management, 
and reduce anxiety over time (Al-khresheh, 2024; Ebrahimi et al., 2021). Social support from 
peers and lecturers strengthens confidence by providing positive reinforcement and constructive 
feedback (Sirisrimangkorn, 2021). Overall, these results demonstrate that confidence in 
presentations is shaped by a combination of personal readiness, prior practice, and social 
support, rather than solely by the medium or platform used. 

 
D. Conclusion 

 
This study shows that both online presentations via Zoom and in-person presentations have 

their own advantages and challenges in boosting students' confidence in speaking English. 
Presentations via Zoom are considered to reduce nervousness because they do not involve direct 
contact with classmates and are supported by technological features, although they are often 
hampered by technical factors such as network quality and limited non-verbal interaction.On the 
other hand, In-person presentations provide a more authentic communication experience, build 
courage, and improve public speaking skills through direct interaction with lecturers and 
classmates. The main factors that influence students' confidence are mastery of the material, 
support from the learning environment, and previous presentation experience. Therefore, both 
forms of presentation can complement each other and need to be optimized in English language 
learning so that students can obtain maximum benefits in both academic and affective aspects. 
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